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Chapter 1
The Problem and Its Setting
Introduction

Service-learning, also called community engagement, and community-based learning
allows students to participate in purposeful service to the community while creating educational
opportunities that enhance and expand classroom teachings (Mason, 2023) and reasoning skills
(Omar-Eves et al., 2013). The Carnegie Foundation for Advancement of Teaching (2023)
describes community engagement as “the collaboration between institutions of higher education
and their larger communities (local, regional/state, national, global) for the mutually beneficial
exchange of knowledge and resources in a context of partnership and reciprocity” (Ginsburg et
al., 2020, p.167). Faculty also benefit from receiving meaningful real-world challenges to resolve
and return to the classroom. (Resch & Schrittesser, 2021). Despite the research showing benefits
of service-learning, the community’s understanding of those benefits remains a significant
knowledge gap, and some researchers have noted that additional research should focus on the
community perspective (Sanders Thompson et al., 2021). Saltmarsh (1996) and Geller et al.
(2016), describe the necessity of understanding the community's perspective on the design,
execution, cost/benefit of their effort, and outcomes of service-learning projects. Unfortunately,

the community perspective on service-learning has not been a research priority.

Chika-James et al. (2022) conducted a study to explore the community's perspective on
service-learning within business classes and found a variety of pains, gains, and hopes for future
projects. This study noted that continued research is needed in the area of community partners'
perceptions of service-learning in general and perspectives on the relationships created with
students through service-learning. Paulson & Davis (2024) focused on the community

perspective on service learning, emphasizing working within the rural community. These
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researchers found that community partners were not happy with faculty communication and the

sustainability of the relationship.

Medical educators have debated the importance of service-learning within the
curriculum, between not including it, to making it a mandated class or only and elective. One
study noted that before COVID-19, social issues were not necessary to discuss or teach in

medical education (Tiako et. al., 2021).

Some researchers suggest that a misunderstanding of the meaning of “community” may
explain the knowledge gap in appreciating the value of service-learning” or something similar
(Kravetz, 2016; Rowland et al., 2020). In this paper, the word community is defined and
examined since understanding its meaning in the context of community engagement and service-
learning is vital to students, faculty, administration, community agencies, and community
members. Unfortunately, the word community and service-learning project requirements are
misunderstood, specifically within higher education institutions. Adding service-learning and
community engagement to professional accreditation standards and sometimes to graduation
requirements can increase confusion and frustration by not agreeing on what constitutes

“community” and its needs and goals.

Students engaged in service-learning are expected not only to provide direct community
service but also learn about the context in which the service is provided, the connection between
the service and their academic course work, and their roles as citizens ( Seifer, Hermanns and
Lewis 2000). Despite the growing emphasis on service-learning partnerships between
educational institutions and communities, a gap exists in understanding the community
perspective on these collaborations. While much research focuses on the benefits perceived by

educational institutions and students, there needs to be more insight into how communities
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perceive and experience these partnerships (Ehrlich, 2020). Understanding the community
perspective is essential for ensuring that service-learning initiatives are mutually beneficial and

effectively address community needs.

The researcher’s focal issue is identifying “community,” as crucial to engaging its
members in mutually beneficial service-learning experiences with higher education. The review
of the literature covers research defining key terms and concepts, including the meaning of
community as it relates to service-learning and community engagement; key components of
service-learning, especially reciprocity; issues of partnership, trust, and forced volunteerism; as

well as educational, systems, and political perspectives on service-learning.

Theoretical Framework

Two theoretical frameworks guide this study: the Experiential Learning Cycle (Kolb,
2021) and community engagement approach (ATSDR, 2018). After reviewing the literature and
previous studies it is clear that the theoretical framework for service learning/community
engagement is experiential learning theory when looking through the university and student’s
perspective. This framework comes from David Kolb, who based his framework off of John
Dewey’s findings from years prior. “The model which has guided the development of
experiential education for more than a decade is the model proposed by David Kolb (1984).
Kolb's model is a vari-ation of the process of experiential logical inquiry set out by pragmatist
philosopher John Dewey more than half a century ago. Dewey set out a six-step process of
inquiry which involved: 1) encountering a problem, 2) formulating a problem or question to be
resolved, 3) gathering information which suggests solutions, 4) making hypotheses, 5) testing
hypotheses, and making warranted assertions (1938). Kolb conceptualizes Dewey's six steps as a

four-stage experiential learning cycle involving concrete experi-ences, reflection, abstract
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conceptualization, and active experimentation (see Figure 1). Learners are engaged in a cycle in
which work in community or work settings forms the basis for written or oral reflection. Under
the guidance of an instructor, reflective work is used to form- abstract concepts and hypotheses
are generated which then get cycled back into further concrete experiences. It is a student-
centered model which Kolb believes allows a variety of students with very different learning

styles to develop and integrate their skills (Kolb, 2021).

The Experiential Learning Cycle
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Figure 1 The Experiential Learning Cycle (Kolb, 2021)

David Kolb founded experiential learning theory (ELT) (1985) and was influenced by the
great philosophers before him, including John Dewey and Jean Piaget. One of the best-known
learning theories in higher education, ELT, consists of four stages: (1) Concrete experience
occurs when a student engages in a new experience and deciphers an experience from the past in
a new way. For service-learning, this stage aligns with the beginning of the project, when
students and the community recognize similar experiences. (2) Reflective observation occurs
when the student reflects on the experience. At this stage, the student and the community can
explore aspects of this experience together. (3) Abstract conceptualization occurs when the

student creates a new idea based on reflection and experience. At this point, the student can
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present or create a final manageable outcome to help themselves and the community based on
the first two steps. (4) Active experimentation occurs when the individual applies the new idea to
the current situation. The student and community can assemble to process and plan for new
projects and collaborations. This process has no time limit (Healey & Jenkins, 2017).

Kolb (1985) also created four learning styles based on the learning cycle, noting that a
person's style can be influenced by the environment, social or physical influences, cognitive
abilities, and educational experience. (1) Diverging is when individuals can look at things from a
unique perspective, observing on the outside instead of doing. Imagination is a significant part of
this style. (2) Assimilating involves learners getting clear information. These individuals like to
use analytics, focusing on abstract concepts and reflective observation in the experiential
learning style. (3) Converging learners like to solve problems, applying what they have learned
in the past to practical situations. They can be known to use live experimenting. 4)
Accommodating learners prefer to be helpful. They like new challenges, use their instincts to
complete tasks, and use active experimentation (Anderson & Adams, 1992; Healey & Jenkins,

2017; Kolb, 1985). (see Figure 2)
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Figure 2 Kolb’s Two Continuums of Experiential Learning, (Kolb, 2021)

Service-learning and community engagement are two ways of using ELT, as developed by Kolb,
to educate students (Umpleby, 2011). Using the ELT lens, the four stages and learning styles can
help identify where the students, faculty, and community agencies are in this process and try to

align like parties for optimized reciprocity.

The Community Engagement approach, which can also be viewed from an ecological
viewpoint, will be considered the second theoretical framework for this research paper. It comes
from Principles of Community Engagement (Second Addition) publication ( ATSDR, 2018) This
was developed was a collaboration between the Clinical and Translational Science Awards
(CTSA) Consortium’s Community Engagement Key Function Commitment, The National

Institute of Health and the Center of Disease Control and Prevention.

This framework is based on community health promotion, policy making, and research
which stems from recognizing that lifestyles, behaviors and illness can all be shaped by social
and physical environments (See Figure 3). Health inequalities are also deeply associated with
socioeconomic conditions (Hanson, 1988; Institute of Medicine 1988, Iton, 2009). From this
information makes it clear that health is socially determined it only makes sense that these issues
are addressed by engaging with the community and community partners who can bring their own

perspective and understanding of life.
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Outcomes

* Personal development: numbers & inequalities engaged, valued and connected
* Community development: social capital

* Programme development: communities’ influence on service/ delivery/ access
* Health: overall, disadvantaged groups, health inequalities

* Economics: time & cost of engagement, services developed, costs saved

Process evaluation of _ Process evaluation of
community engagement Implementation community’s intervention
Dimensions of engagement, e.g. Models of engagement, e.g.
* engaged in strategy/ delivery * service development
* state/ public initiated * community development
* degrees of engagement « grants for advocacy and support
« individuals/ organised groups « controlling local facilities (e.g. sport centre)
o People engage for;
People invited for; * personal gains: wealth & health
» Ethics and democracy ReaSOPS for . communitv gains
* Better services and health engaging « ideologies
The public ~ Populations: Communities:
* specific health needs * of geography

* socioeconomic disadvantages  * of interests

ramework

Figure 3 Community Engagement Framework (ATSDR, 2018)

For this research study, the researcher reached out to the public with chronic illness (mental or
physical) and asked them to volunteer their time and share personal experience with our medical
students. Starting from the bottom of Figure 3 the public, we worked with for the FCCE, are

from both the populations category and the interest category

The “social exchange” perspective provides insight into motivations for participation; it
uses the framework of benefits and costs to help explain who participates and why Through this

lens, organizations and individuals are involved in an “exchange system” and voluntarily share
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resources to meet their goals (Levine et al , 1961) Community members and organizations will
participate if they perceive that the benefits of participation outweigh the effort required

(Butterfoss, 2006; Butterfoss et al , 1993; Wandersman et al , 1987)

Conceptual Framework

Service-learning projects, such as the Family and Community Centered Experience
(FCCE), integrate community service with academic learning objectives. These projects aim to
enhance students' educational experiences while addressing community needs. The satisfaction
of participants in these projects is crucial as it reflects the effectiveness and value of the service-
learning experience. This framework (See Figure 4) explores how motivation and involvement

influence participant satisfaction.

Figure 4 Conceptual Framework
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Understanding the interplay between motivation, involvement, and satisfaction can help
in designing more effective and fulfilling service-learning projects. Possibly by fostering
intrinsic motivation and providing opportunities for deep involvement, FCCE projects can
significantly enhance participant satisfaction, leading to better educational and community

outcomes.

This framework can have significant implications for practice. Focusing on motivation to
boost satisfaction, the FCCE should design projects that align with participants' personal interests
and values, highlighting the meaningful impact of their contributions. For involvement, the
FCCE should provide opportunities for deep cognitive, emotional, and behavioral involvement
by offering varied and interactive activities that encourage active participation. Finally
satisfaction, both intrinsic and extrinsic rewards can be possible through FCCE service learning
projects. This framework can be very helpful when trying to analyze and or try to start effective
community engagement programs. This paper looked at the framework from the opposite end.
Since the Family and Community Centered Experience Program already exists and we are trying
to look at the outcomes of satisfaction from involvement and motivation, those outcomes can
help adjust the program or other programs based on the results. This framework is very helpful

in looking at it and using it from either direction.

Purpose Statement

The purpose of this quantitative study using a survey is to test the Experiential Learning
Theory and the Community Engagement Model to predict how motivation and involvement
predict satisfaction among individuals who are enrolled in a FCCE service-learning program at a

medical school in PA. Motivation is defined as the reasons for original participation and
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continued participation in the program; involvement is defined as lasting impressions from
participation in the program; and satisfaction is defined as expectations being met regarding the

program.

Research Question

How do motivation and involvement predict satisfaction among individuals who participate in

the Family and Community-Centered Experience program at a medical school in Pennsylvania?

Sub-Problems:

1) What is the involvement of individuals who participate in the Family and Community
Centered Experience program?

2) What is the motivational level among individuals who participate in the Family and
Community-Centered Experience program?

3) What is the satisfaction level among individuals who participate in the Family and
Community-Centered Experience program?

4) How do motivation and involvement predict satisfaction among individuals who
participate in the Family and Community Centered Experience program at a Medical
school in Pennsylvania?

Hypotheses

Ho Motivation and involvement do not predict satisfaction among individuals who participate in

the Family and Community Centered Experience program.

Ha Motivation and involvement predict satisfaction among individuals who participate in the

Family and Community Experience program.
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Definitions

The Family and Community Centered Experience Program: The Family and Community
Centered Experience (FCCE) program is a part of the patient-centered community-based
curriculum at a Medical School in Northeast, PA. The goal of the FCCE program is for the
medical student to learn the human aspect and personal family experiences that arise from
managing a chronic, serious illness, or disability. Families that volunteer share their medical
history and healthcare experiences with GCSOM students to provide invaluable training that
cannot be taught in a classroom setting (Family and Community Centered Experience, n.d.). In
this study the FCCE program will include one service-learning at a Medical School in Northeast

PA.

Medical School: A school with a curriculum leading to a medical degree. The mission of every
medical school includes medical teaching, research, and patient care. All medical schools aim to
prepare students in the art and science of medicine and provide them with the background
necessary to enter the period of graduate medical education. The years of medical school
preceding graduate medical education are typically divided into a preclinical phase and a clinical
phase.(medicine.net). In this study, Medical School refers to one particular Medical School in

Northeast PA.

Motivation is the process that drives, selects, and directs goals and behaviors (Dweck et. al.,
2023). In this study, motivations means, reasons why participates began participating and
continued participating in the Family and Community Centered Experience. It will be assessed

by the FCCE Community Partner scale. See Chapter 3 Instruments for additional detail.
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Involvement: "Involvement in community projects refers to the active and sustained participation
of individuals in the activities, decision-making processes, and initiatives that aim to address
community needs. It includes both the practical contribution to project tasks and the emotional
commitment to the community's well-being™ (Putnam, 2000). In this study, involvement means,
what the individual participants felt and took away from participating the Family and
Community Centered Experience. It will be assessed by the FCCE Community Partner scale. See

Chapter 3 Instruments for additional detail.

Satisfaction is most frequently understood as denoting an experienced internal state (e.g.,
“satisfaction is enjoyment”), often in combination with circumstances and contexts (Carlquist et.
al, 2018). For the purpose of this study satisfaction means enjoyment from participating in the
Family and Community Centered Experience. It will be assessed by the FCCE Community

Partner scale. See Chapter 3 Instruments for additional detail.

Participate: The ICF defines participate as ‘involvement in a life situation’ or as ‘“the lived
experience” of people in the actual context in which they live’, while the activity is defined as
‘the execution of a task or action by an individual’ (WHO, 2013). For this study, participating

means being involved in the FCCE program.

Individual—a human with whom an investigator conducts research or participates in a program
(Boyot, 2023). In this study, individual means a human who participates in the Family and

Community-Centered Experience.

Northeast Pennsylvania: is a region of the U.S. state of Pennsylvania that includes the Pocono

Mountains, the Endless Mountains, and the industrial cities of Scranton, Wilkes-Barre, Pittston,
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Hazleton, Nanticoke, and Carbondale (Wikipedia contributors, 2024). In this study, Northeast

Pennsylvania refers to one county in PA.

Delimitations:
1. Participants were delimited to participants of the FCCE program one medical school program

in Northeastern Pennsylvania

2. Participants were delimited to those who have participated in the FCCE program for at least 3

months.

3. Participants were delimited to those who read English

Assumptions:

1. The participants answered the survey questions in an honest and candid manner.

2. Participants had a sincere interest in participating in the research and do not any other motives.

3. Since participants are self-administering the surveys we assumed the person filling out the

survey was the actual participant.

4. The methodology was appropriate to the problem being addressed and the purpose of the study

Significance of Study

There is a gap in research around individuals and community partners in service-
learning/community engagement (Berkey et al., 2018; Paulson & Davis, 2024). Few previous
studies have focused on the lack of faculty involvement and support of projects, the lack of

reciprocity in the creation of projects (Stoecker et al., 2016; Paulson & Davis, 2024).
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As service-learning, community engagement and community-engaged learning continue
to grow across K-12 and higher educational curriculums, continued research on all aspects of the
projects is essential for sustainability. Research should grow across all aspects of the program,

evaluating students, faculty, institutions, and community partners.

This study began to fill the gap between a specific program, The Family and Community-
Centered Experience, at a Medical School in Northeast Pennsylvania. Specifically, the study
looked at individual motivation, involvement, and satisfaction with individual's motivation,
involvement and satisfaction with participating in a service-learning/community engagement
program. This information will help lead the way for more community-focused research to

continue to grow reciprocity among all participants.
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Chapter 2
Literature Review

Introduction

Service-learning continues to be an integral part of the higher education curriculum. The
projects and partnerships are created to meet the needs of Faculty, students, and the community.
However, there is a major gap in the research on how these projects and relationships meet the
community’s needs. It has been well established that service-learning has enhanced students'
academic, personal, and civic outcomes (Celio et al., 2011; Conway et al., 2009). As service-
learning continues to grow, there has been a push for more assessment and data on the
community partners and stakeholders. In the limited research that has been conducted on the
community partners.
Background of Service-Learning and Community Engagement
Definition of Community

The word community can have a variety of definitions, but in this study, it refers to
individuals connected by close social ties (e.g., family, friends, and neighbors); this is in contrast
to society, which refers to “abstract associations among individuals who do not share feelings
and do not necessarily share space and time” (Cobigo et al., 2016, p. 183). The essential
components of most definitions of community include a group of people who spend time
together (e.g., as friends), time spent together usually in a similar geographical area, and
generally shared common beliefs and behaviors.

Although this research uses the definition of community given by Cobigo et al. (2016),
several alternate definitions are essential to review because they help understand where the

confusion lies in discussions of service-learning. A popular definition in the literature explains
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community as a stakeholder, as geography, as a group, as a community of practice, and as a
system (Keenan & Meenar, 2023). Another definition is as follows: “A systems approach that
allows the definition of the elements that compose a system, the boundary, and the structurally
coupled environment - while not to be confused with reality - is the most useful definition of
community” (Arnold & Wade, 2015, p.672). These definitions provide some additional insights,
but exclude important elements needed for a useful definition in this analysis. The definition of
Cobigo et al. emphasizes an agency, group, or individual outside of the higher education
institution or a person or group that can benefit from working with students, faculty, or staff from
the institution. As such, this definition is used hereon because it is broad enough to include a

variety of possible community partners.

Definitions of Community Engagement, Service-Learning

Community engagement, another key term, is “the process of working collaboratively
with and through groups of people affiliated by geographic proximity, special interest, or similar
situations to address issues affecting the well-being of those people” (ATSDR, 2018, p.81).
Often, community engagement goals include increasing communication skills, improving overall
outcomes in the community, and creating new relationships (Schiavo, 2021). The research
reveals downsides or limitations, with the focus being to work on rather than with the
communities. Community engagement has much in common with community organizing,
including justice, empowerment, and self-determination (Wallerstein & Duran, 2006).
Considered “an umbrella term encompassing a continuum of approaches to engaging
communities of place and interest in activities aimed at improving population health and

reducing health inequalities” (Omar-Eves et al., 2013, p.10), community engagement can
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encompass experiences that vary in impact, from how information is exchanged to who helps
administer or run the experience.

Service-learning, another term for community engagement, combines learning objectives
in the classroom and service in the community to help students grow intellectually and
emotionally. For this paper, community engagement and service-learning are used
synonymously. The most often-used definition of service-learning, which is critical for its depth,
comes from Bandy (2011),

Service-learning is a teaching and learning strategy integrating meaningful community

service with instruction and reflection to enrich the learning experience, teach civic

responsibility, and strengthen communities. A community engagement pedagogy or
teaching and learning strategy that integrates meaningful community service with
instruction and reflection to enrich the learning experience, teach civic responsibility, and

build strong communities (p.2).

To achieve service-learning goals, projects need built-in reflection and reciprocity,
and, ideally, try to achieve social change (Mason & Dunes, 2019). Service-learning allows
students to participate in purposeful service and generates educational opportunities to increase
classroom learning and critical reasoning skills (Salam et al., 2019). Further, faculty also benefit
from bringing real-life experiences back to the classroom (O’Neill & Short, 2023). The question
remains: What is the community’s perspective on service-learning in higher education, and what,
if anything, can they gain from the collaboration?

Components of Service-Learning
Service-learning, as characterized by Kasinath (2013), has several components. The

service needs an academic connection, meaning it is related to the curriculum and part of the
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course objectives and grade, with the objectives and service components being treated equally. In
addition, there is a need for community opinion and quality service, in which service projects
fulfill a recognized community need. This affects everything from the required training to the
timeframe and skills needed to complete tasks. Further, goals must be created to meet the goals
of all involved (students, community partners, faculty members, etc.), and students must be
introduced appropriately and trained before attending the service project. Other essential
components are collaboration and reciprocity, meaning that all involved parties (students,
community agency, faculty) gain something from this experience, learning from and teaching
one another throughout the process. A reflection component allows students to engage in self-
reflection and connect the course and project objectives with their personal experiences. “The
hyphen in service-learning represents the reflection that links service to learning and learning to
service” (Kasinath, 2013, p.3). Informal and formal reflection is conducted multiple times
throughout the experience and is critical because it helps the participant gain self-awareness,
which can lead to personal growth. The last component is assessment and evaluation of the
effectiveness of service-learning for all involved to check if all the course objectives (learning
and service) and tasks were met (Kasinath, 2013).
Reciprocity

Kasinath (2013) notes reciprocity as a key component of service-learning, and Petri
(2012) affirms its importance by arguing that reciprocity must exist between institutions and
their community partners. Jacoby (2003, as cited by Perti, 2012) states:

reciprocity is necessary for the students to be a part of transformational learning and

necessary to feel empowered to take action toward social change. In service-learning,

reciprocal learning is fundamental: ‘Service-learning is a philosophy of reciprocity which
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implies a concerted effort to move from charity to justice (p.13).
This view implies that underlying this activity are questions of power, which can be a challenge
regarding research. Reciprocity is often stated but not enacted—Ilip service is given to
community partnerships without true reciprocity regarding learning objectives and
educational/outcome goals. The best service-learning occurs when reciprocity is at the forefront,
and all parties benefit equally. Without reciprocity, service-learning is seen as volunteering
(Pompa, 2002).

As with community, the definition of the term reciprocity is crucial for service-learning
and community engagement. Although expressed as fundamental to projects described in the
literature, it lacks conceptualization (Dostilio et al., 2012). According to one article, reciprocity
can be defined as a negotiation process, working with a partner instead of working for a partner
(Kliewer et al., 2010); it needs to be defined for common understanding. “Mutually beneficial”
and “reciprocal” are often used interchangeably within research and practice, but that is not
always accurate. John Saltmarsh and colleagues (2011) shared in their research that in the 2006
Carnegie community-engaged classification applications, the biggest obstacle was creating and
sustaining reciprocal campus-community relationships. In the same study, higher-learning
institutions only vaguely described how they believed they were achieving true reciprocity with
their communities. Achieving reciprocity is a goal of service-learning; however, there is also
value in understanding the goals of the community partner, which needs to be added to the
research literature.

Reciprocity is linked to social justice, a critical theme in all higher education institutions,
and essential to creating genuine partnerships between community educators, community, and

students. Scager et al. (2016) argue that social-learning projects and relationships help teach
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social justice and create a fairer society. Reciprocity in the service-learning experience can lead
to social justice by utilizing the idea that everyone is a teacher and a student. Students bring their
knowledge to the community, and the community imparts its knowledge to the students--neither
is greater than the other. As a result, these projects and experiences can reveal the true colors of
the community’s and society's social, political, and economic inequalities (Schiavo, 2021). This
can start with focusing on how the project is developed with the community and how social
justice is represented.

Critiques of service-learning focus on the fact that the experience and projects tend to
meet students' needs before the community partners' needs (Resch & Schrittesser, 2023).
Creating an opportunity to communicate each participant’s (students, faculty, community
partners) goals can help meet them all. Brown (2001) emphasizes that creating solid partnerships
between the community and the institution of higher learning is as essential as meeting the
student's learning goals. A “critical” service-learning experience aims to ensure positive gains for
all parties. One solution is to create longer-lasting service-learning projects to help avoid staff
and student turnover. Semester long or continual projects can also help to create “critical”
service-learning experiences by avoiding constant “turn-over” (Harkins, 2020). Following these
ideas can help distribute power more evenly among the students, the community partners, and
the faculty.
Concerns of Service-Learning and Community Engagement

The focal problem identified here is that service-learning and community engagement
need more community participation and community opinion on service-learning. By
concentrating on partnerships (i.e., networks), all parties can identify the challenges and

strategize to develop individual partnerships into a more extensive community engagement
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network (Bringle et al., 2009). A problem noted by Lawlor and Neal (2016) is that once the
service-learning project begins, sometimes the relationships themselves need to be formally
examined by participants through data accumulation and testing. The collection of data from the
community perspective on all aspects of the projects, including implementation and design, has
been minimal (Sgoutas-Emch & Guerrieri, 2020). This problem reinforces the issues related to
defining “community engagement” without the community's perspective.

More evidence-based research is needed on the role of the greater community and its
perceptions and expectations of universities and their effects on university-community
engagement. Continuously increasing collaboration between universities and community
agencies can be a multifaceted process; many individuals with very different agendas are
involved, clearly showing the need to identify appropriate roles and models (Goddard et al.,
2016). To ensure reciprocity and a positive experience for all parties involved in the project,
more information is needed to help address the barriers. Significant challenges appear linked to
priorities, timelines, and goals (Holland et al., 2018; Lawlor & Neal, 2016), including students’
schedules and time in the community, which may be overlooked.

Concerns with Partnership, Trust, and Open Communication

Evaluations completed after service-learning projects state that trusting partnerships are
grounded in open communication (Mason & Dunes, 2019; Nelson et al., 2015; Smith, 2015).
Academic research and working with higher education institutions often come with negative
perceptions from the community. Trust and open communication from the beginning of the
partnership are vital to breaking these negative perceptions. Potential community partners are
often wary of the idea that the academics in the partnership are in control -- a perception that can

lead community partners to become less trusting and even unwilling to invest in a potential
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collaboration. On the other hand, strong, positive, and open communication from the beginning,
especially from a higher education institution, can negate the impact of these impressions.
Focusing on improving interpersonal dynamics is essential in diminishing tensions related to
power and control and resources that can lead to the ending of partnerships (Baird & Benson,
2022). While communication and trust may seem inherent to these relationships, they are often
overlooked.
Academic partners may work hard with a university’s institutional review board (IRB) to
gain approval of project protocols. However, community partners may perceive this as an
attempt to control project parameters in an undemocratic way. Sometimes, this tension
leads academic or community partners to try to manage research activities to reduce
stress and keep the process on track. However, this one-way management can lead to
breakdowns in communication and trust (Martin et al., 2005, p. 3).
Protocols are necessary for IRB and accreditation, but this can be conflicting for community
partners. Faculty and administration may have a siloed perspective regarding project goals and
the need to follow institutions' rules and guidelines, focusing on school protocol to lay the
foundation for a reliable and duplicative study. When faculty and administration were questioned
in Basinger & Bartholomew's (2006) study, they reported believing that all partners benefit from
services equally. Educators feel that involving the school and their students in the community is
great for everyone, often without asking for others’ opinions. Institutions share their students and
resources, which has led to their sense of power. Some institutions believe that since they share
their students with the most significant resources in higher education, the community partner

should ask for a little more (Petri, 2012).
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It has yet to be asked what the community partners experience or how the projects enable
participation of all those involved, as demonstrated by research needs on this subject.
Community partners may lose resources (time, money, staff) by becoming involved in service-
learning projects. Under-resourced community organizations are often asked to use their
resources to teach students. In the United States, it is not uncommon for medical schools to pay
hospitals to take on student clerks (Kaminski et al., 2021), an approach that the academic/higher-
education community should consider for their service-learning students. The imbalance of
resources (i.e., students for community resources) is a crucial example of the imbalance in the

relationship of higher-education institutions with their service-learning partners.

Family Involvement in Service-Learning

Research indicates that family involvement in service-learning projects can significantly
enhance their impact. Families provide support, share cultural and local knowledge, and help to
ensure that projects are relevant to community needs (Anderson, 2005). Different models of
community engagement which are usually followed in service-learning projects, emphasize the
importance of involving diverse community partners, which can include families and individuals.
The models often highlight the mutual benefits or reciprocity of such partnerships, which can
range from increased student learning and community development (Bringle & Hatcher, 2002).
case studies illustrate the successful involvement of families and individuals in service-learning
projects. For example, a study by Epstein (2001) showed that family participation in service-
learning projects led to improved academic performance and greater civic engagement among

students.
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Research supports the idea that families and individuals can be considered valuable
community partners in service-learning projects. Their involvement enhances learning outcomes,
provides real-world context, strengthens community ties, and brings additional project support
and resources. Service-learning initiatives can achieve greater impact and sustainability by

effectively engaging families and individuals.

Forced Volunteerism and Hierarchies

One criticism of service-learning and community engagement is suggested by the term
"voluntold.” This is a new phrase adopted from the military, where it is strongly suggested that
individuals do something (i.e., volunteer), and if they do not, they will be penalized (i.e., for not
following orders). In the case of community engagement, some students consider service-
learning to be “forced volunteerism.” Others have found that it can reinforce hierarchies and
appear patriarchal (Ginwright & Cammarota, 2002; McBride et al., 2006). This view follows
from the idea that students are the most critical aspect of these projects; essentially, students are
placed higher on the hierarchy than the community partners and their needs. Pienkowski (2017)
further discusses some of Pompa’s (2002) research findings and the reservation that unless
facilitated with great care and consciousness, ‘service’ can unwittingly become an exercise in
patronization, also known as ‘colonization,” in Canada. In a society filled with hierarchical
structures and patriarchal philosophies, service-learning’s potential danger is to become the very
thing it seeks to avoid (2017).

To avoid the hierarchy, service-learning should monitor the parties' equality and equity
(i.e., student and community partner). This problem of the hierarchy in service-learning
underscores the importance of creating a common language and goals, and ensuring reciprocity

within service-learning projects. Given this situation, many communities surrounding
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universities and colleges only sometimes think highly of those academic institutions.
Exploitation in the past has led to a large gap between institutions and community agencies
(Campus Compact, 2022), and this history can impact current relationships and perceptions.
Higher education institutions must contact community partners and try to mend past
misunderstandings from projects or service-learning experiences from all parties involved.
Furthermore, each party involved (community and higher education institutions) is dealing with
its own struggles and politics. Some have even suggested that the community agencies are the
problems that need to be fixed, and that the higher education institutions, service-learning
projects, and partnerships are the only solution (Enos & Morton, 2003). If higher education
institutions always consider the community as the problem to be fixed, this belief can cause more
harm than good.
Crossing Boundaries Between Higher Education and Community Partners

Over the past few years, the community’s role in service-learning has been of concern.
One idea to help facilitate a two-way dialogue between partners has been to identify “boundary
spanners,” individuals who work across organizational red tape to accomplish service-learning
project objectives. Adams (2014) found that identifying people willing to work across the
boundary between institutions and communities can enhance relationships and future
partnerships. If a boundary spanner is found early in the partnership, many barriers can be
overcome before the project begins.

Blending the science and art of service-learning helps build connections and
relationships, promoting rapport and commonality.

In practice, community engagement is a blend of science and art. Science comes
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from sociology, public policy, psychology, and other disciplines. It also comes from
organizing concepts drawn from the literature on community participation, community
development, constituency-building, and community psychology. The art comes from the
understanding, skill, and sensitivity used to apply and adapt the science to fit the
community and the purposes of specific engagement efforts. (ATSDR, 2018, p.6).
Sharing the idea that service-learning crosses disciplines and agencies and can appeal to the
community, students, and higher education institutions. This literature review has identified
several themes related to the central issue of community perspective, including reciprocity and

the importance of maintaining common definitions.

Involvement

Involvement is a multilayered concept that encompasses different levels of participation,
engagement, and interest, depending on the context in which it is applied. Involvement”
generally refers to the state of being actively engaged, participating, or having an interest in a

particular activity or process

Two key concepts arise when referring to involvement in service-learning: participation
and engagement. Involvement often refers to active participation. This participation is not merely
about being present but involves contributing to decision-making, sharing knowledge, and
collaborating on project goals. The involvement process is dynamic and can evolve based on the

interactions and learning among the participants.

Many community partners are non-profit organizations that benefit significantly from

students' financial assistance and volunteer labor. This support helps them achieve their missions
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and carry out projects that might otherwise be unfeasible due to resource constraints (Jordanna &

Mennega 2022; Snell & Lau 2022).

Community partners often view themselves as co-educators, contributing their expertise
to student learning. The community participants feel that sharing their knowledge and real-world
experience helps shape the students’ education while benefiting internally from the fresh
perspectives and energy students bring to their work. Service-learning fosters long-term,
reciprocal relationships between universities and community partners. As mentioned above,
reciprocity is another area needing continued research to ensure its true meaning is being met.
These relationships can lead to ongoing collaborations, with students often returning to volunteer
or providing support after completing formal service-learning commitments. This continuity
enhances the community partner’s capacity to serve their constituents effectively (Snell & Lau

2022).

Research consistently shows that community partners express high satisfaction levels
with their involvement in service-learning projects. They value the mutual benefits, such as
fulfilling their organizational needs and the opportunity to contribute to student development.
They see their involvement as a way to give back to the broader community and contribute to
societal good by mentoring students and preparing them for future roles in service and

leadership.

Involvement in research, especially in service-learning projects, is seen as a mutual
learning process where all parties contribute their expertise and perspectives. This can

significantly change how researchers understand and approach their work. For example,
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researchers might learn from community members about practical constraints or cultural

considerations they hadn't previously considered (Staley et al., 2017).

Overall, involvement in service-learning projects is about creating meaningful and
reciprocal relationships between researchers and participants, fostering a collaborative
environment where all stakeholders can learn from each other and contribute to the project's

SUCCesSS.

Motivation

Motivation refers to the internal and external factors that stimulate desire and energy in
people to be continually interested in and committed to a job, role, or subject or to make an effort
to attain a goal. It is the process that initiates, guides, and sustains goal-oriented behaviors. It is
what causes you to act, whether it is getting a glass of water to reduce thirst or reading a book to

gain (Tembo et al., 2021).

The four main reasons community partners are motivated to continue service-learning
partnerships are mutual benefits and reciprocity, their role as co-educators, creating lasting
impact, and maintaining support and resources. Community partners have reported valuing the
reciprocal nature of service-learning, where both students and the organization benefit. This
mutual gain strengthens the partnership and promotes ongoing collaboration (Compare et al.,
2022). Many community partners continue partnerships because they see themselves as co-
educators, contributing to the educational development of students. They appreciate the
opportunity to share their knowledge and experience, helping to shape the future workforce.
(Bell & Carson 2009, Cronley et al., 2015; Leiderman et al., 2002) The long-term positive

impact on the community and students is a significant motivator. Some community partners
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recognize the broader societal benefits that arise from these collaborations. Finally, community
partners have stated that by participating in service-learning projects can provide needed
resources and support for the partners and their clients or consumers. This can range from
volunteer labor, expertise, and sometimes financial support, which help them achieve their goals

more effectively (Compare et al., 2022, Bell & Carlson, 2009; McNall et al., 2009).

Satisfaction

Satisfaction refers to fulfilling one's needs, desires, and expectations. It is a psychological
state that results from appraising an experience or outcome as meeting or exceeding one's
standards and expectations. Community partners' satisfaction with service-learning projects is
generally positive, with recent studies highlighting the mutual benefits and areas for

improvement in these collaborations.

Three Key factors have been associated with community partners' satisfaction with
participating in service-learning projects. The first is that they feel that the partnerships provide
mutual benefits. Community partners often find value in the reciprocal nature of service-
learning. They benefit from the resources, labor, and fresh perspectives provided by students
while contributing to the students' education and professional development. These partnerships
can lead to long-term relationships and sustained collaboration (Jordanna & Mennega 2022,

Karasik & Hafner, 2021).

The second key factor is that community partners feel satisfied because they believe they
are co-educators. Similar to their motivation to be involved in the project, they appreciate the

opportunity to share their expertise and experience with students, helping to shape the next
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generation of professionals. This educational role is a significant source of satisfaction (Jordanna

& Mennega 2022)

Finally, the third key to satisfaction comes from all the resources and support service-
learning projects and partnerships provide. Service-learning projects provide vital resources to
community organizations, including volunteer labor and sometimes financial assistance. This
support helps these organizations achieve their missions more effectively and efficiently

(Karasik & Hafner, 2021)

Service-Learning with Medical Students

Community partners involved in service-learning projects with medical students report a
range of experiences that are largely positive, impactful, and sometimes stressful. These projects
often address public health concerns, offering medical students future invaluable practical
experience. This experience benefits the community and inspires hope for a healthier future,

ensuring a confident future for healthcare.

One study conducted at a Caribbean medical university found that service-learning
projects were instrumental in facilitating students' application of theoretical knowledge to real-
world situations. These projects allowed students to self-reflect, understand community health
issues, and identify local resources for patient care. Community partners particularly appreciated
the contributions of these students, as they played a significant role in addressing health

disparities and improving public health outcomes (Nauhria et al., 2021)

At Georgetown University, community-based learning (CBL) is a mandatory part of

preclinical education. The program demonstrated adaptability during the pandemic, transitioning
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to virtual formats while maintaining solid relationships with community partners. With their
invaluable commitment and flexibility, these partners ensured the successful continuation of the
projects. The collaboration between the university and community organizations, with the
partners at the forefront, was pivotal in ensuring the adaptability and effectiveness of the service-

learning projects (Zamnon, 2021).

On a different note, Tufts University emphasizes community service but expresses it as
service-learning in its medical curriculum. Medical students engage in at least 50 hours of
community service, working closely with local organizations. These experiences help students
develop clinical, communication, and teamwork skills while gaining a deeper understanding of
health disparities. Community partners benefit from the fresh perspectives and enthusiasm that

students bring to their projects, enhancing the overall impact on the community (Tufts, 2022).

Community partners express satisfaction with service-learning projects, highlighting the
mutual benefits for the students and the communities they serve. These projects foster a sense of

civic responsibility in students and contribute to improved community health outcomes.

Family and Community-Centered Experience

Originally titled Family Centered Experience and adapted from the program created by
Arno Kumagai, The Family Centered Experience (FCE) was an innovative two-year program
that was part of the medical school's pre-clinical required curriculum that focused on using the
power of patients’ stories and relationships to help foster empathy and patient-centered care. In
the FCE, pairs of medical students made six scheduled visits over two years to the homes of
volunteer families in order to listen to the volunteers’ stories about chronic illness and its care

(Kumagai & Perlman, 2021).
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The Family and Community Centered Experience (FCCE) is an outgrowth of the medical
school's successful Family-Centered Experience, which matched students with families living
with chronic illnesses or disabilities to understand health outside the medical facility. This
updated and expanded program allows community members to be educators. It complements
biomedical and clinical skills training by offering experiences demonstrating the personal side of

medicine and health.

Students, faculty, and administration have shared their satisfaction with this program
through reflections and surveys, but no one knows how the families who participate feel. One
student stated, “Not only did I learn lessons about patient-provider communication and cultural
sensitivity in medical practice, but I also learned about the natures of suffering and loss, empathy
and equality. The FCE has shaped my understanding of what it means to heal as a doctor and
person (Kumagai& Perlman, 2021). This is wonderful, but the question remains: What do the
individuals and families helping these students achieve these feelings and knowledge think and

feel?

Although some qualitative research has been done to gather a small amount of
information about why community partners participate in service-learning projects, there is still a
significant gap in this growing field of research. The purpose of this study is to fill the gap in the
research described above by examining how involvement and motivation impact the satisfaction
of participants in the Family and Community-Centered Experience Program at a Medical School

in PA.
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Chapter 3

Methods
Research Design

This chapter outlines the research design employed in this study to investigate the predictive

relationship between motivation, involvement, and satisfaction among participants of the Family
and Community-Centered Experience (FCCE) program at a medical school in Pennsylvania. The
study used a quantitative approach, leveraging a structured questionnaire to collect participant
data. Quantitative methods were chosen for their ability to measure and analyze the variables of

interest systematically and to provide statistically robust results (Creswell, 2022).

The primary research question guiding this study was: How do motivation and involvement
predict satisfaction among individuals participating in the FCCE program? The survey
instrument was designed to capture detailed information on participants’ motivational drivers,
levels of involvement, and overall satisfaction with the program. By employing statistical tests
such as multiple regression, the study aimed to identify predictors of satisfaction, which can
provide insights into what contributes to a positive participant experience in the FCCE program.
This approach facilitated a comprehensive understanding of some factors within the FCCE
program and offered practical implications for enhancing program effectiveness and participant

outcomes for the future (Field, 2013; Pallant, 2020).

Sample
The Family and Community-Centered Experience had 60 families in the 2023-2024

school year. It started with 60; 3 passed away and were replaced; in those cases, medical students
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only met once with the original family member. Thirty-nine members participated for at least

one year (however, 2 are the ones who passed away this year, and 37 are still active as of today).

Inclusion criteria:
Individuals or families who participated in the FCCE program for at least one visit with
their medical students. Individuals over the age of 18 or if an identified member of the program

is under 18, they can participate along with a representative over 18.

Exclusion criteria:

Individuals who did not have access to a computer. Individuals who could not read
English.

Recruitment:

A list of participants over the last year was reviewed, and personal emails and letters
were sent to everyone with a consent form and survey. The letter explained the project and its
purpose and asked for their participation. Participants agreed to volunteer their time to participate
in this research study. Informed consent was obtained prior to completion of the survey (See

Appendix B)

Instruments

The Family and Community Centered Experience survey was adapted from the survey
used in Cronley, Madden, and Davis’s (2015) study titled “Making Service-Learning
Partnerships Work: Listening and Responding to Community Partners. The FCCE Community
Survey is comprised of a section on involvement, a section on motivation, and a section on

satisfaction as well as demographic questions (See Appendix A).
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A five-part Likert scale assessed the three areas of interest. The first section, which
assessed involvement, had nine items, with a minimum score of 9 and a maximum of 45, which
indicates greater involvement. The second section, which assessed motivation, also had nine
items, with a minimum score of 9 and a maximum score of 45, which indicates greater
motivation. The third section, which assessed satisfaction, had 11 items, with a minimum score

of 11 and a maximum score of 55, indicating greater satisfaction.

The demographic section of the FCCE (Family and Community Centered Experience)
survey was designed to capture a comprehensive snapshot of the participants' backgrounds to
ensure the data collected reflects a diverse and representative sample. This section included
questions about age, allowing researchers to understand the distribution of different age groups
and how their engagement levels might vary. Gender was another critical demographic factor,
enabling the analysis of differences in engagement patterns between men and women. Education
level was assessed to determine how varying degrees of educational attainment influence

participation.

Employment status was also included in the demographic section, as it provided insights
into how employment could influence time and availability for engagement. Other categories,
such as marital status, household income, and ethnicity, helped create a more detailed profile of
the participants. These demographic variables were crucial for identifying trends and
correlations, ensuring that the survey results were accurately interpreted and applied to the
broader population. By gathering this detailed demographic information, the FCCE survey can
offer nuanced insights into the factors influencing family, community, and civic engagement,

ultimately guiding policy-making and program development to better serve diverse communities.
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The entire questionnaire was examined for face and content validity by a professional in the

field.

Procedure

Before this project began, the researcher submitted the request for approval from The
Maywood University ERC. Once approved, the proposal was sent to the Geisinger
Commonwealth School of Medicine IRB to research the Family and Community-Centered
Experience Program. Once the researcher received full approval from both schools, research

began.

After approval, the FCCE manager compiled and de-identified the participants' email
addresses and home addresses and sent out consent and a survey link while ensuring compliance
with data protection regulations. Next, the researcher developed a cover letter/email (Appendix
B) explaining the purpose of the study, ensuring confidentiality, and providing instructions for
completing the survey. The informed consent form (Appendix C) was attached to the survey, and
once accepted, the participants checked the box and started the survey. The cover letter and
email included the study’s purpose, procedures, risks, and benefits. The researcher created an
online survey using Qualtrics, embedded the satisfaction scale and additional demographic

questions (Appendix A).

Once the survey was completed, it was emailed to the selected sample. The FCCE
manager sent out the emails. The researcher waited 7-10 days after the initial email distribution
and then asked the FCCE manager to send a follow-up email to all participants, reminding them

to complete the survey and emphasizing the importance of their participation (Appendix D). The
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researcher waited an additional 7-10 days after the first follow-up. Finally, a final reminder email

was sent to all respondents by the FCCE manager to encourage participation (Appendix E).

Once responses were collected, the survey was downloaded from the online platform.

Data was analyzed using SPSS version 29.

Analysis of Data

A significance level equal to or less than .05 was used to determine if significant

relationships exist among the variables.

1. Sub-problem 1, What is the involvement of individuals who participate in the Family and

Community Centered Experience program, was analyzed using a frequency distribution

and other descriptive statistics.

. Sub-problem 2, What is the motivation level involvement among individuals who

participate in the Family and Community-Centered Experience program, was analyzed

using a frequency distribution and other descriptive statistics.

. Subproblem 3, What is the satisfaction level among individuals who participate in the

Family and Community-Centered Experience program, was analyzed using a frequency

distribution and other descriptive statistics.

. Sub-problem 4, How do motivation and involvement predict satisfaction among

individuals who participate in the Family and Community-Centered Experience program

at a Medical school in Pennsylvania, was analyzed using standard multiple regression.

Supplemental Analysis

Demographics were analyzed using the following questions:
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Is there a relationship between age and involvement, motivation, and satisfaction, was analyzed

using a series of Pearson correlations.

Is there is a difference between involvement, motivation, and satisfaction by gender, was

analyzed using an independent samples t-test.

Is there a difference between involvement, motivation, and satisfaction by the level of education,

was analyzed by using an ANOVA.

Is there difference between involvement, motivation, and satisfaction by marital status was

analyzed using independent samples t-test.

Is there a difference between identifying as having a disability and involvement, motivation, and

satisfaction, the results will be analyzed using an.

Is there a relationship between the length of participation in the program and involvement,
motivation, and satisfaction, which will be analyzed the program and involvement, motivation,

and satisfaction will be analyzed using a Pearson Correlation.

Is there a difference between involvement, motivation, and satisfaction by race, was not ran

because everyone responded as Caucasian.
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Chapter 4
Results

Response Rate

There are currently 53 participants in the Family and Community Centered Experience.
Five of the participants did not meet the inclusion criteria because they have not yet met with any
medical students. The survey was emailed 3 times to a total of 48 participants. 30 responses were
received, but after reviewing the data nine cases were deleted because of missing data. Two
cases were missing one section of a question, and for these the researcher inserted the value most
used by the participate. Thus, of 48 possible respondents, 21 were actually useable for a 41.7

response rate.
Demographics

The mean age for participants was 64.5 (+/-11.37), while the median age was 65.5 (range
= 40-80). Age distribution of participants showed that the majority (80%) are aged between 51
and 80. Specifically, 38.1% of participants fall within the 61-70 age range, and 28.6% are
between 71-80, indicating that a large portion of the sample is in the later stages of their careers

or potentially retired. See Appendix F for the frequency distribution of participants’ age.

Most participants identified as female (70%). Participants are generally well-educated,
with the majority (42.9%) holding a 4-year degree, followed by 28.6% with a professional

degree (e.g., JD, MD, MSW). Most participants are married (61.9%).

All respondents identified as Caucasian, making this group racially homogenous. See

Table 1 below.
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Table 1: Demographics

Variables N Percent Cumulative
Percent
Gender
Male 6 30
Female 14 70
Total 20 100
Education
High School graduate 2 9.5 9.5
Some College 2 9.5 19
2 year degree 2 9.5 28.6
4-year degree 9 42.9 71.4
Professional
Degree (JD, MD, 100
MSW) 6 28.6
Total 21 100
Marital Status
Never Married 2 9.5 9.5
Married 13 61.9 71.4
Divorced 2 9.5 81.0
Widowed 4 19.0 100
21 100
Total
Race
) 21 100 100
Caucasian
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Most participants (57.1%) report living with one family member, followed by 28.6% with

two family members. In terms of program duration, 52.4% have participated in the program for

less than 4 ¥ years, while 42.9% participated for more than 5 years. See Appendix G or the

frequency distribution of participant’s years in the program. For the variable that asked, “Do you

considered yourself to have a disability,” most participants indicated that they do not (61.9%).

See Table 2 below.

Table 2 Demographics

Variables N Percent Cumulative Percent
Family Members in
Household
0 1 4.8 5
1 12 57.1 65
5 6 28.6 95
8 1 4.8 100
Total 20 95.2
Missing . 4.8
Total 21 100
Disability
Yes 7 33.3 33.3
No 13 61.9 95.2
Prefer not to say 1 4.8 100
Total 21 100
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This dataset captures a snapshot of gender, highest education level, marital status, race, age,
years in program, household composition and year involved with the program, and representation

from individuals with disabilities.

Subproblem 1

What is the involvement among of individuals who participate in the Family and
Community Centered Experience program, was analyzed using a frequency distribution and
other descriptive statistics. The mean total involvement score for participants was 40.0 (+/- 4.42),
while the median was 39.0 (range = 34-53). All items in Table 3 start with: To What extent do
you agree/disagree with the following statement: ““You/your family got involved in FCCE-...”.
The three items with the highest combined percentage of Somewhat Agree and Strongly Agree
were: A personal friend/colleague asked me to participate (76.2%); | feel a sense of
Responsibility to my Community (76.2%); and to be more civically engaged (71.5%). Four items
had the highest percentage of the combination of Strongly Disagree and Somewhat disagree
responses with a total of 14.3%. These items were: To help improve my community; For my
personal growth and development; To enhance my skills and knowledge; and A personal

friend/colleague asked me to participate.

Table 3:
. omewhat . omewhat tron
fem | Disagre | SOmeWhat | oS | somewnat | stogly
o Disagree or Agree Agree Agree
im-[)(r)or\]/eelrr)ny 3 - 3 > 10
0, 0, 0, 0,
community (14.3 %) (14.3%) (23.8%) (47.6%)
For my
personal 1 2 10 6 2
growth and (4.8 %) (9.5 %) (476 %) | (28.6 %) (9.5 %)
development
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To build
i B N I I
my (38.1%) (23.8%) (38.1%)
community
To address
specific needs i 1 6 6 8
in my (4.8%) (28.6%) (28.6%) (38.1%)
community
J;Segnzn;”ed ) (14330/) (38810/) (28%0/) (19%0/)
Knowledge oY% 1% .Y 0%
ity | - - ; 9 ;
0 0, 0
Engaged (28.6%) (42.9%) (28.6%)
| feel a sense
Responsivilit | L : 4 8 8
ypto my (4.8%) (19.0%) (38.1%) (38.1%)
Community
It provides
ot | ] - 3 7 10
0 0 (0] 0
personal (4.8%) (14.3%) (33.3%) (27.6%)
Fulfillment
A personal
friend/colleag 2 1 2 6 10
ue asked me | (9.5%) (4.8%) (9.5%) (28.6%) (47.6%)
to participate

Subproblem 2:

What is the motivational level among individuals who participate in the Family and
Community-Centered Experience program, was analyzed using a frequency distribution and
other descriptive statistics. The mean total motivation score for participants was 34.95 (+/-5.88),
while the median was 34.0 (range = 18-45). All items in table start with: To What extent do you
agree/disagree with the following statement: “You/your family are motivated to participate in

FCCE program because ...”. Three items had the highest percentage when combined Strongly
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Agree and Somewhat Agree. These items were: | want to help others (76.2%); | want to build

connections and network with others (66.6%); and | want to build connections and network with

others (61.9%). Three items had the highest percentage when combined Strongly Disagree and

Somewhat Disagree. These were: | want to build a relationship with the medical school (4.8%); |

want a new doctor (52.4%); and | want to receive recognition and rewards for my efforts

(52.4%).
Table 4:
Neither
Strongly Somewha Agree Somewha Strongl
Item Disagree | Disagree | t Disagree nor t Agree Agree y Agree
Disagre
e
| want to 1 5 15
help others i i i i (4.8%) | (23.8%) | (71.4%)
| feel a sense
of social 2 3 7 9
responsibilit i ) ) (9.5%) | (14.3%) | (33.3%) | (42.9%)
Y
sl | - |- - N TN L
satisfaction (4.8%) | (14.3%) | (38.1%) | (42.9%)
| want to
contribute to
the 3 5 13
improvement i ) ) (14.3%) ) (23.8%) | (61.9%)
of my
community
| want to
build
connections - - - 4 0 ! 0 3 0 ! 0
and network (19.0%) | (33.3%) | (14.3%) | (33.3%)
with others
| want to
receive
recognition 10 3 1 6 1
and rewards | (47.6%) | (14.3%) | (4.8%) | (28.6%) ) ) (4.8%)
for my
efforts
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| want to
build a

relationship 1 9 4 4 3
with the (4.8%) ) ) (42.9%) | (19.0%) | (19.0%) | (14.3%)
medical
school

| want a new 11 6 4
doctor (52.4%) | (28.6%) i (19.0%) i i i

Subproblem 3

What is the satisfaction level among individuals who participate in the Family and
Community-Centered Experience program, was analyzed using a frequency distribution and
other descriptive statistics. The mean total satisfaction score for participants was 40.67 (+/-
6.10), while the median was 41.00 (range = 30 - 50). All items in table start with: To What
extent do you agree/disagree with the following statement: “You/your family are satisfied with
participating in FCCE program because ...”. The three highest percentages when combined
Strongly agree and Somewhat agree both were: | understand the mission and purpose (90.5%);
The overall experience met all my expectations (90.5%); and It was well organized and
efficiently run (90.4%). Three items had the highest percentage of Strongly Disagree and
Somewhat disagree each with a total of 4.8%. These items were: It has had a positive impact on

my health; It has helped develop new skills; and It has strengthened my connections with the

community.
Table 5
Strongly | Somewhat Neither Somewhat | Strongly
Iltem . . Agree nor
Disagree Disagree g Agree Agree
Disagree
e I N YN I R
0, 0, 0,
and purpose (9.5%) (28.6%) (61.9%)
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It helped me
un(ti)gg(:;nd - - > 6 10
medical (23.8%) (28.6%) (47. 6%)
students
It helped me
better
understand - - 8 8 >
the medical (38.1%) (38.1%) (23.8%)
profession
The overall
experience i i 2 5 14
met all my (9.5%) (23.8%) (66.7%)
expectations
It has had a
positive 1 i 12 3 5
impﬁct IOR (4.8%) (57.1%) (14.3%) (23.8%)
my healt
It has
helped i 1 14 3 3
develop (4.8%) (66.7%) (14.3%) (14.3%)
new skills
It has
strengthene
d my i 1 9 6 5
conpict:]ons (4.8%) (42.9%) (28.6%) (23.8%)
with the
community
It was well
org:r?(ljzed _ _ 2 4 15
efficiently (9.5%) (19.0%) (71.4%)
run
We were
Stcent |- - 9 ! 11
[eSOUTCES (42.9%) (4.8%) (52.4%)
and support
ronally |- - : : :
g (28.6%) | (28.6%) | (42.9%)
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Subproblem 4

How do motivation and involvement predict satisfaction among individuals who
participate in the Family and Community-Centered Experience program at a Medical school in

Pennsylvania, was analyzed using standard multiple regression.

Standard multiple regression is a statistical technique used to examine the relationship
between multiple independent variables and a single dependent variable. To conduct a multiple
regression analysis, several key steps were followed. First, data is prepared by selecting relevant
variables, ensuring they meet necessary assumptions, and addressing any issues with missing
data or outliers. The regression model is then specified by identifying the independent and
dependent variables. Next, a preliminary regression is run to examine descriptive statistics and
correlations among variables to check for multicollinearity and to understand initial
relationships. Diagnostics were conducted to assess the validity and reliability of the model,
including checking for normality, linearity, and homoscedasticity. After ensuring that all
assumptions were met, the regression analysis is run, and results are interpreted by examining

coefficients, and significance levels to determine the contribution of each predictor

A multiple linear regression was calculated to predict participants’ satisfaction sore on
their motivational score and involvement score. A significant regression equation was found
(F(2,18) = 10.153, p=.001), with an R? of .53. Participants’ predicted satisfaction score is equal
to .486 (motivation score). Neither the constant nor the involvement score were significant
predictors. Thus, the null hypothesis was partially rejected in that motivation does predict

satisfaction

Supplemental Analysis
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A series of Pearson correlations were used to examine relationships between age,
involvement, motivation and satisfaction. No significant relationships were found. Additionally,
a Pearson correlation was used to examine relationships between the length of participation in
the FCCC program, involvement, motivation and satisfaction. Again, no significant relationships

were found.

A series of t-tests were utilized to examine if there is a difference between having or not a
disability and involvement, motivation and satisfaction. No significant differences were found.
Additionally, a t-test was utilized to examine if there was a difference between gender and
involvement, motivation and satisfaction. No significant differences were found. Lastly, a t-test
was utilized to examine Marital Status and involvement, motivation and satisfaction. However,
prior to examining marital status this variable was recoded into currently married and not

currently married. Again, no significant differences were found.

A one-way ANOVA was utilized to examine if there were differences among educational
level and involvement, motivation and satisfaction. Education level was recoded to participants
with 2 years of college or less, participants with 4 years of education and participants with

professional degree. No significant differences were found.

Race was not used in any supplemental analysis because all participants responded as

Caucasian.
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Chapter 5
Discussion
Introduction

This quantitative study examined whether motivation and involvement predict
satisfaction among individuals who participate in the Family and Community-Centered
Experience program at a medical school in Pennsylvania. The null hypothesis stated that
involvement and motivation do not predict motivation. It was partially rejected because although
involvement did not predict satisfaction, motivation did. These findings suggest that the
participants’ satisfaction with the program is influenced by their level of motivation rather than
by their degree of involvement. In this discussion, possible explanations for these results are
explored, implications for program design are considered, and directions for future research on

the role of motivation in participant satisfaction within service-learning programs are considered.

Discussion

This study provided insights into the characteristics and experiences of individuals
participating in the Family and Community-Centered Experience (FCCE) program at a Medical
School in Pennsylvania. The FCCE program has been a part of the curriculum since the
inaugural class. The purpose of this program is the help medical students learn about medicine
from a personal perspective, at the same time supporting individuals and families in the
community through active listening, resource sharing and attending medical appointments. It has
continued to make adjustments based on student and faculty feedback, but the community

participants and their experience has never been evaluated.

The data reflects a subset of participants, most of whom are older, predominantly female,

Caucasian, well-educated, and generally married. Despite the limited racial and ethnic diversity,
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the demographic and program-related characteristics of the respondents offer a useful snapshot

of the FCCE participant profile.

In examining participant involvement, responses indicated mixed feelings. Participants
were more likely to agree that their involvement stemmed from a sense of responsibility to their
community and a desire to be more civically engaged, rather than purely personal reasons, such
as skill enhancement or requests from friends. This suggests that community commitment and
engagement with the medical school’s mission may play stronger roles than individual
development in participant motivation. Interestingly, involvement scores varied, with some
respondents indicating limited engagement. This variation may reflect the differences in
participants’ understanding of their role in FCCE, or it could suggest that involvement depends
on factors not directly tied to FCCE’s goals, such as personal time constraints or evolving

community needs.

Community partners often view themselves as co-educators, contributing their expertise
to student learning. The community participants feel that sharing their knowledge and real-world
experience helps shape the students’ education while benefiting internally from the fresh
perspectives and energy students bring to their work (Snell & Lau 2022). This aligns with the
findings from the present study in that participants were involved in the FCCE program to be

civically engaged rather than personal gains or personal reasons.

One area wherein the current study differs from previous work is the type of participants.
In previous research most participants were community agencies, while this study focused on the
individuals and families working with medical students. This impacted the survey, since one

person was answering for the family as opposed to when surveying community partners, all
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individuals who are part of the project or work with students fill out their own version. That is
not necessarily a good or bad thing, just something future researchers should keep in mind when

surveying participants in service-learning projects.

Regarding motivation, many participants felt driven by altruistic reasons, such as helping
others, building connections, and contributing to community improvement. This directly aligns
with previous research that states, many community partners continue partnerships because they
see themselves as co-educators, contributing to the educational development of students. They
appreciate the opportunity to share their knowledge and experience, helping to shape the future
workforce. (Bell & Carson 2009, Cronley et al., 2015; Leiderman et al., 2002). Lower motivation
scores associated with receiving rewards or building relationships, specifically with the medical
school, suggest that participants were not engaging in FCCE primarily for personal recognition
or medical relationships. This finding highlights for many FCCE participants engagement is

rooted in social responsibility and a desire for broader social impact.

In examining the satisfaction levels, the data showed that participants were generally
satisfied, with high levels of agreement that the program met expectations and aligned with their
understanding of its mission. Satisfaction scores suggest that the FCCE program is well-
organized and effectively managed from the participants' perspectives, even if certain aspects,
such as personal health benefits or community connections, were rated lower. This high
satisfaction, despite variability in involvement and motivation, points to the program's ability to

provide a fulfilling experience that aligns with participants' core values and goals.

Previous research on service-learning and satisfaction focused primarily on reciprocity

and mutual gains. Jordanna & Mennega (2022), found that partnerships provide mutual benefits
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for all involved parties. Community partners often find value in the reciprocal nature of service-
learning. They benefit from the resources, labor, and fresh perspectives provided by students
while contributing to the students' education and professional development. These partnerships
can lead to long-term relationships and sustained collaboration (Jordanna & Mennega 2022,
Karasik & Hafner, 2021). In the present study high satisfaction was aligned with understanding
the mission of the projects and the projects met their expectations, and less about person gains
and health benefits. This connection can help shape future projects and participant recruitment.
The FCCE requires new families every 18 months due to the overlapping curriculum. The
findings from the present study can help make this process easier, by using the information about
motivation for recruitment. When developing marketing materials, or deciding where to recruit

participants, the data connecting motivation to satisfaction should be used.

The multiple regression analysis revealed that while motivation predicted satisfaction,
involvement did not. This suggests that participants’ intrinsic motivation, more than their level of
engagement, influences how satisfied they feel within FCCE. Motivation, likely tied to
participants’ sense of social responsibility and altruistic goals, seems to be the driving force in
creating a fulfilling experience. Involvement, in contrast, may not have the same impact on
satisfaction, possibly because the FCCE experience does not require deep, active involvement to
be rewarding. This indicates that the FCCE program’s structure allows for meaningful
participation at various levels, making the experience inclusive and accessible to individuals with

differing levels of availability or engagement.

Allen et. al (2022) found that intrinsic motivation, especially altruistic or values-driven

motives, significantly influences satisfaction in service-learning. Participants who are motivated
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by a desire to make a social impact or achieve personal growth often report higher levels of

satisfaction, as their expectations and goals align with the outcomes of their involvement.

In the same article, Allen et.al (2022) found that while involvement can enhance
engagement, it does not always directly correlate with satisfaction. Service-learning programs
designed to accommodate varying levels of engagement can still provide meaningful
experiences, making them accessible to participants with different availability or commitment
levels. Thus, the structure and perceived quality of the program often outweigh the depth of

involvement in determining satisfaction

The supplementary analyses further illustrated those demographic factors, such as age,
education, and marital status, did not significantly impact motivation, involvement, or
satisfaction. These findings suggest that while participants share common demographic traits,
these characteristics do not appear to influence their overall experience within FCCE, reinforcing
that motivation—a more personal and intrinsic factor—is the most critical predictor of
satisfaction. This also indicates that demographic information does not impact the participants
motivation or involvement to participate. Research into the effects of demographic variables on
service-learning outcomes has produced mixed findings, with some studies highlighting minimal
or no significant relationships between demographics and outcomes. Studies by Astin et al.
(2000) have demonstrated that the outcomes of service-learning (e.qg., civic engagement,
stereotype reduction, or critical thinking skills) often transcend demographic distinctions,

emphasizing shared learning processes over individual characteristics.

The present study provides valuable insights into the factors that influence satisfaction

among FCCE participants, emphasizing the importance of motivation over involvement. By
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understanding that participants are primarily driven by a sense of social responsibility and a
desire to contribute positively to the community, the FCCE program can continue to attract and

satisfy individuals who share these values.

Implications for Practice

Although a small study, it provides implications for practice across various fields and
disciplines starting with the service-learning field. This study helps to identify ways to motivate
community partners to participate in service-learning collaborations with schools. The results
share information such as feeling a sense of social responsibility can help motivate participation
and satisfaction. Knowing this information can help with recruitment for new families and

participants.

The findings from this study suggest that intrinsic motivation plays a critical role in
participant satisfaction within the Family and Community-Centered Experience (FCCE)
program, while the level of involvement does not significantly impact satisfaction. For program
administrators, this highlights the importance of fostering and supporting participants' altruistic

motivations, as these values appear central to their engagement and overall positive experience.

Given that satisfaction in FCCE is driven more by motivation than involvement, program
leaders could focus on enhancing elements that align with participants’ social responsibility and
community-centered values. For instance, they might consider implementing activities or
narratives that underscore the social impact of the FCCE, highlighting how participants'
contributions influence both the community and medical students’ development as empathetic,

community-aware professionals. Additionally, sharing success stories and testimonials from
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participants and students can reinforce these values and affirm the meaningful impact of their

involvement.

Since satisfaction remains high even with varied levels of involvement, FCCE could also
adopt a flexible model for engagement, allowing participants to contribute in ways that fit their
schedules and capacities. This would keep the program accessible and appealing to a broad range

of individuals, including those with limited time or other personal constraints.

Lastly, future adjustments to the program should continue to prioritize the community’s
role as co-educators, perhaps through workshops or informal gatherings where participants can

share insights directly with students, ensuring their role as valued partners in education.

Limitations

This study was limited to only participants who are currently enrolled in the program.
Participants who decided to stop participating or family members of participants who have
passed away were not included. This limits the results to participants who are seemingly happy

with the program.

Due to the lower response rate, we were limited to only a portion of the individuals and

families involved.

Limitations also included individuals that could read English and had computer
knowledge and capability to take the survey. Participants were primarily older, and trouble with
technology or lack of technology could have had an impact on response rate. Depending on the

identified family members’ age or condition, someone else may need to speak on their behalf.
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This was a small study which limits generalizability to other programs. Although it may
help the FCCE program under study to adjust, other service-learning programs should be

cautious in interpreting the results.

Unknown conditions or factors at individual participants’ homes, work, or studies could
bias their responses. Since the researcher is collecting some data from primarily the elderly, it is

possible that some of their recollections of events, situations, and feelings could be questionable.

Future Research

The survey created for this study could be used with any other community partners to
research their involvement, motivation and satisfaction. Community partner data and insight
continues to be a gap in the service- learning research and field. By continuing to use this survey
with other community partners, adjustments could be made, and reliability/validity could

increase.

This survey could also be used with students who choose to take service-learning classes,
as opposed to mandated service-learning classes. Future research could explore ways to enhance
involvement and examine the impact of more diverse demographic representation, which may

further strengthen the program’s effectiveness and reach.

A similar study can be done with the same survey with individuals who were a part of the
program but decided to stop. This could help determine why participants did not want to

participate in FCCE and help make necessary adjustments.

Conclusion
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The Family and Community Center Experience should continue as a part of the
curriculum at a medical school in Pennsylvania. It is clear that the participants are satisfied with
the program and their motivation helps impact their satisfaction with the program. The school
should continue to evaluate both the students, participants and faculty, as the program continues
to grow. The information from this study can be the beginning to more evaluation, especially
student lead studies. The FCCE is a formal part of the curriculum, continuously studying the

various pieces of it can help other school replicate the program and even the research.

Appendix A

FCCE Community Partner Survey

Q1 What is your age?
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Q2 Which category(s) do you best identify with? (Please select all that apply)

African American (1)

Asian (2)

White/Caucasian (3)

Hispanic or Latino (4)

Native American (5)

Pacific Islander (6)

Prefer not to say (7)

Other (8)

Q3 What gender do you most identify with?

Male (1)

Female (2)

Non-binary / third gender (3)

Prefer not to say (4)
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Q4 What is your highest educational level?

Less than High School (1)

High school graduate (2)

Some college (3)

2 year degree (4)

4 year degree (5)

Professional degree (JD, MD, MSW) (6)

Doctorate (7)

Q5 What is your Marital Status?

Never Married (1)

Married (2)

Separated (3)

Divorced (4)

Widowed (5)

Prefer not to say (6)
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Q6 What is your current employment status? Please check all that apply.

Full-time employment (1)

part time employeed (2)

unemployeed (3)

Student (4)

Retired (5)

Other (6)

Prefer not to say (7)

Q7 Do you consider yourself to have a disability?

Yes (1)

No (2)

Prefer not to say (3)

Q8 How many people in your family participate in the FCCE program?
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Q10 How long have you been participating in the FCCE program? Please respond in years/month.
Example: 0 years 6 months or 3 years 2months
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Q11 To what extent do you agree/disagree with the following statement: "You/your family got involved
in the FCCE program:

Strongly Somewhat Neither agree Somewhat Strongly agree
Disagree (1) disagree (2) nor disagree (3) agree (4) (5)

to help improve
my community

(1)

for my personal
growth and
development (2)

to build
relationships
with others in
my community."

(3)

to address
specific needs in
my community

(4)

to enhance my
skills and
knowledge (5)

to be more
civically
engaged (6)

because | feel a
sense of
responsibility to
my community

(7)

because it
provides me
with a sense of
personal
fulfillment (8)

because a
personal
friend/colleague
asked me to
participate (9)
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Q12 To what extent do you agree/disagree with the following statement-
You/your family are motivated to participate in the FCCE program because:

Neither
Strongly . Somewhat
. Disagree . agree nor Somewhat Strongly
disagree disagree > Agree (6)
(2) disagree agree (5) agree (7)
(1) 3)
(4)
| want to
help others
(1)
| feel a sense
of social

responsibility

(2)

it gives me
personal
satisfaction

(3)

| want to
contribute to
the
improvement
of my
community

(4)

| want to
build
connections
and network
with others

(5)

| want to
receive
recognition
and rewards
for my
efforts (6)

| want to
build a
relationship
with the
medical
school (7)

| want a new
doctor (8)
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Q13 To what extent do you agree/disagree with the following statement-
You/your family are satisfied with participating in the FCCE program because

Strongly Somewhat Neither agree Somewhat Strongly agree
Disagree (1) disagree (2) nor disagree (3) agree (4) (5)

| understand the
mission and
purpose (1)
it helped me
better
understand
medical
students (2)
it helped me
better
understand the
medical
profession (3)
the overall
experience met
all my
expectations (4)
it has had a
positive impact
on my health (5)
it has helped
develop new
skills (6)
it has
strengthened
my connections
with the
community (7)
it was well
organized and
efficiently run
(8)
we were
provided
sufficient
resources an
support (9)
we feel
personally
fulfilled (10)
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Appendix B

Subject: Invitation to Participate in Research Study: Exploring Motivation, Involvement, and
Satisfaction in the Family and Community-Centered Experience Program

Dear FCCE Participant,

| hope this email finds you well. My name is Carly Ellman, and | am a PhD student at Maywood
University. | am a critical inviting you to participate in an important research study that explores
the relationship between motivation, involvement, and satisfaction among individuals
participating in the Family and Community-Centered Experience (FCCE) program at Geisinger
Commonwealth School of Medicine.

This study aims to understand how motivation and involvement influence the satisfaction levels
of participants in the FCCE program. Your insights and experiences are invaluable to this
research, and we would greatly appreciate your participation.

Participation in this study involves completing a brief online survey, which should take
approximately 10-15 minutes. Your responses will be kept confidential, and data will be
analyzed in aggregate to ensure anonymity.

To participate, please click the following link to access the survey: [Survey Link]. Before you
start the survey, you will review and accept the informed consent.

Your participation is entirely voluntary, and you may withdraw at any time without any
consequences. If you have any questions or need further information about the study, please
contact me at [Your Email] or [Your Phone Number].

We believe that the findings from this study will contribute significantly to improving the FCCE
program and enhancing the experiences of future participants. Your contribution is highly valued
and will make a meaningful impact.

Thank you for considering this invitation. We look forward to your participation.
Warm regards,

Carly Ellman, LCSW

PhD student

Marywood University
cellman@m.marywood.edu
914-393-2897
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Appendix C

Informed Consent Form

Title of the Study: How Motivation and Involvement Predict Satisfaction Among Individuals
Participating in the Family and Community-Centered Experience Program at a Medical School
in Pennsylvania

Principal Investigator: Carly Ellman, LCSW
Institution/Department: Marywood University
Contact Information:

Email: cellman@m.marywood.edu

Phone: 914-393-2897

Introduction and Purpose:

You are invited to participate in a research study by Carly Ellman from Marywood University.
This study aims to explore how motivation and involvement influence satisfaction among
participants in the Family and Community-Centered Experience (FCCE) program at our medical
school in Pennsylvania.

Procedures:

If you agree to participate in this study, you will be asked to complete an online survey. The
survey will take approximately 10-15 minutes to complete and will include questions about your
motivation, involvement, and satisfaction with the FCCE program.

Confidentiality:

Your participation in this study is confidential. Your responses will be anonymized, and data will
be reported in aggregate form only. No identifying information will be shared or published.
Voluntary Participation:

Participation in this study is entirely voluntary. You may choose not to participate or to withdraw
at any time without any penalty or loss of benefits to which you are otherwise entitled.

Risks and Benefits:

There are minimal risks associated with participating in this study. Some questions may make
you feel uncomfortable, but you are free to skip any question that you do not wish to answer.
There are no direct benefits to you for participating, but your responses will contribute to a better
understanding of the FCCE program, potentially benefiting future participants.

Compensation:

There is no compensation for participating in this study.

Contact Information:
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If you have any questions or concerns about the study, please contact the principal investigator,
Carly Ellman at cellman@m.marywood.edu or 914-393-2897.

If you have any questions about your rights as a research participant, you may contact Marywood
IRB at

Consent:

By clicking on the link to the survey and completing it, you are indicating that you have read this
informed consent form and agree to participate in the study.

Survey Link: [Survey Link]

Thank you for your time and participation.
Sincerely,

Carly Ellman, LCSW

PhD student

Marywood University
cellman@m.marywood.edu

914-393-2897

Participant Acknowledgment:

By completing the survey, | acknowledge that | have read the information provided above, and |
consent to participate in this study.


mailto:cellman@m.marywood.edu
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Appendix D

Subject: Reminder: Please Participate in Our Research Study on the FCCE Program
Dear FCCE Participant,

I hope this email finds you well. My name is Carly Ellman, and | am a PhD student at Maywood
University. | am writing to remind you about an important research study that aims to explore the
relationship between motivation, involvement, and satisfaction among individuals participating
in the Family and Community-Centered Experience (FCCE) program at Geisinger
Commonwealth School of Medicine.

Your insights and experiences are invaluable to this research, and we would greatly appreciate
your participation. If you have not yet had the chance to participate, we kindly ask you to
complete a brief online survey, which should take approximately 10-15 minutes of your time.

Your responses will be kept confidential, and data will be analyzed in aggregate form to ensure
your anonymity.

To participate, please click on the following link to access the survey: [Survey Link]. Before you
start the survey, you will review and accept the informed consent.

Your participation is entirely voluntary, and you may choose to withdraw at any time without
any consequences. If you have any questions or need further information about the study, please
feel free to contact me at carly.ellman@gmail.com or 914-393-2897

We believe that the findings from this study will contribute significantly to improving the FCCE
program and enhancing the experiences of future participants. Your contribution is highly valued
and will make a meaningful impact.

Thank you for considering this reminder. We look forward to your participation.
Warm regards,

Sincerely,

Carly Ellman, LCSW

PhD student

Marywood University
cellman@m.marywood.edu
914-393-2897


mailto:carly.ellman@gmail.com
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Appendix E

Subject: Final Reminder: Your Participation Needed in Our Research Study on the FCCE
Program

Dear FCCE Participant,

| hope this email finds you well. My name is Carly Ellman, and | am a PhD student at Maywood
University. This is a final reminder to kindly request your participation in an important research
study that aims to explore the relationship between motivation, involvement, and satisfaction
among individuals participating in the Family and Community-Centered Experience (FCCE)
program at Geisinger Commonwealth School of Medicine.

Your insights and experiences are invaluable to this research, and we would greatly appreciate
your participation. If you have not yet had the chance to participate, we kindly ask you to
complete a brief online survey, which should take approximately 10-15 minutes of your time.

Your responses will be kept confidential, and data will be analyzed in aggregate form to ensure
your anonymity.

To participate, please click on the following link to access the survey: [Survey Link]. Before you
start the survey, you will review and accept the informed consent.

Your participation is entirely voluntary, and you may withdraw at any time without any
consequences. If you have any questions or need further information about the study, please feel
free to contact me at cellman@m.marywood.edu or 914-393-2897. [Your Phone Number].

We believe that the findings from this study will significantly improve the FCCE program and
enhance the experiences of future participants. Your contribution is highly valued and will make
a meaningful impact.

Thank you for considering this final reminder. We look forward to your participation.
Warm regards,

Carly Ellman, LCSW

PhD student

Marywood University
cellman@m.marywood.edu
914-393-2897


mailto:cellman@m.marywood.edu
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Appendix F
Age
40 & below 1 4.8 5
41-50 2 9.5 15
51-60 3 14.3 30
61-70 8 38.1 70
71-80 6 28.6 100
Total 20 95.2
Missing 1 4.8

Total 21 100
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Appendix G
Years in Program
5 1 4.8 5)
10 2 9.5 15
20 1 4.8 20
30 3 14.3 35
40 2 9.5 45
A5 2 9.5 55
50 3 14.3 70
6.0 4 19.0 90
10.0 1 4.8 95
1275 1 4.8 100
Total 20 95.2
Missing . 4.8
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Appendix H
ANOVA?
Sum of
Madel Squares df Mean Sguare F Sig.
1 Regression 384,749 2 187.375 10153 .oo1®
Residual 345917 18 18.440
Total T44 BET 20

a. DependentYariable: Total Satisfaction

b. Predictors: (Constant), Total Involvernent , Total motivation
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